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Pupil premium strategy statement  

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

Flamstead End School  

Number of pupils in school (Reception-Y6) 420 

Proportion (%) of pupil premium eligible pupils 22.5 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22, 2022/23, 
2023/24 

Date this statement was published 18/10/2021 

Date on which it will be reviewed By 08/02/2022 

Statement authorised by M Dalton 

Pupil premium lead C Desmond / L Painter 

Governor / Trustee lead M Mobley 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £138,155* 

Recovery premium funding allocation this academic year £14,355* 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

EYPP £2,416* 

Total budget for this academic year 

 

*Provisional allocations, document to be updated with final 
allocations when released, summer term 2022 

£154,926* 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Flamstead End School we want all pupils to thrive and enjoy learning, we prioritise 

building on our children’s actual starting points and secure prior learning when 

designing our curriculum, school development plan and pupil premium strategy.  

We focus upon children being able to fluently read when leaving Key stage 1. We 

believe that once children can read this opens up many doors for them to thrive within 

education. We want to provide a love of reading and ensure children have access to a 

wide range of books, genres and authors.  

High quality teaching is key at Flamstead End School. Subject leaders monitor the 

quality of lessons and identify key resources needed within school to ensure children 

have first hand experiences across the curriculum.  

We use a variety of tools to assess secure learning, from using Libresoft to monitor the 

ranges of books children are choosing, accelerated reader to assess their 

comprehension and understanding of reading, classroom monitor to assess progress 

and assessment of all pupils. This focuses staff not on what we have covered, but on 

what has been retained and can be applied by our pupils, this is then discussed in half 

termly progress meetings, and interventions put in place where necessary.  

We identify vulnerable pupils within our Pupil Premium meetings and ensure that they 

make at least expected progress and aim for all children to be reaching at least Age 

Related Expectations. We closely monitor progress across all pupils and ensure that 

high attainers make progress inline with others.  

This plan feeds into our Covid Recovery plan in which we aim to 

 90%+ children pass the phonic screening check in Year 1 

 Ensure that all children are able to read at a rate of 90 words per minute by Y2 

 We minimise misconceptions within maths and children are achieving ARE on 

White Rose tests. 

 Writing across all Key Stages improves with a focus of language/vocabulary.  

We implement our strategy by ensuring that targeted, expert support is available to 

staff, and that subject specific expertise informs our decision-making. Our leadership 

team play a significant role in evaluating progress through ongoing, and crucially, 

supportive monitoring and quality assurance. They devote time to our staff for 

collaborative team planning, teaching and modelling by spending time in classrooms to 

provide on the spot coaching, training and immediate feedback to develop practice.  
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Children to pass the phonics screening in Year 2 

2 Children to pass the phonics screening in Year 1 

3 Disadvantaged children to catch up in maths to pre covid status and beyond 

4 Disadvantaged Reading to improve in KS2 to pre covid status and beyond 

5 Disadvantaged writing to improve in KS1 and KS2 to pre covid status and 
beyond 

6 Pupil well being; impact of the pandemic on families is mitigated for the 
children’s SEMH 

7 Enrichment opportunities available to support the wider curriculum 

8 Communication and language to be at an expected level in reception and 
nursery 

9 Behaviour and nurture support  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

All children in Year 2 to pass the phonics 
screening 

70%+ pass rate for phonics screening in 
autumn term 

All year 1 children to pass the phonics 
screening  

90%+ pass rate for phonics screening in 
summer term 

Children to have secure knowledge of maths 
and coverage up to their year group 

White rose tests reveal gaps diminished in 
understanding 

Classroom monitor demonstrates progress 

Reading to improve in KS2 to pre covid status 
and more 

RWI completed in Year 3 

Star reader tests indicate improvement in 
line with pre covid age related reading 

Writing to improve in kS1 and KS2 to pre 
covid status and more 

 

 

 

RWI assessments completed to the correct 
standard 

Writing moderations internal and external 
reveal that standards are where they should 
be using the exemplars 

Children will be able to learn in their 
classroom with their class 

Children in receipt of targeted therapeutic 
work will transfer the skills to cope in the 
classroom 
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School refusers will no longer be dependent 
on the breakout room as a soft start room 

PSW will be available to work proactively 
with children 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 70,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

RWI  

Purchase RWI portal, this means staff 
can access CPD, tracking of pupils, and 
deliver high quality lessons. RWI lead 
can monitor reading progress and PSC 
progress.  

 

  

Phonics approaches have a 
strong evidence base 
indicating a positive impact on 
pupils, particularly from 
disadvantaged backgrounds.  

 

Chidren make rapid progress 
when reinforcing sounds 
learnt in class.  

Phonics | Toolkit Strand | 
Education Endowment 
Foundation | EEF 

1,2 

Recruit additional TA to release HLTA,  

Daily HLTA to support in Y2 maths to 
narrow the gap. TA to support across the 
year supporting small groups to make 
accelerated progress.  

Tuition targeted at specific 
needs and knowledge gaps 
can be an effective method to 
support low attaining pupils or 
those falling behind, both one-
to-one: 

One to one tuition | EEF (edu-
cationendowmentfounda-
tion.org.uk) 

And in small groups: 

Small group tuition | Toolkit 
Strand | Education 
Endowment Foundation | EEF 

3,4 

White Rose Maths,  

CPD, teacher release time and support 
for staff to ensure high quality teaching 
across all key stages.  

 

Staff ensure lessons are taught to a high 
standard and analyse assessment across 
key stages.  

The DfE non-statutory guid-
ance has been produced in 
conjunction with the National 
Centre for Excellence in the 
Teaching of Mathematics, 
drawing on evidence-based 
approaches:  

https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/mastery-learning 

3,4 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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Classroom monitor,  

To use classroom monitor to track pupils 
progress. To track groups within classes 
and identify progress over time.  

 

Use to support within Pupil Progress 
Meetings.  

Daily assessment feeds into 
tracker, SLT can monitor 
Children’s progress and 
identifies gaps in learning. Data 
is accurate and identifies 
children’s gaps in learning.  

3,4,5 

Accelerated Reader  

To track children’s reading and 
understanding of what they have read. 
English lead to be release to monitor this.  

Reading comprehension 
strategies focus on the 
learners’ understanding of 
written text.Children complete 
quizzes and staff are able to 
see if they have a clear 
understanding of the text. 
Where this is not met support 
is given.  

https://educationendowmentfoun
dation.org.uk/education-
evidence/teaching-learning-
toolkit/reading-comprehension-
strategies 

 

4 

SLT 

Release of SLT to monitor and support 
staff teaching and CPD. This will ensure 
there is consistency across subjects and 
all subjects are given a high profile within 
the school.  

High quality staff CPD is 
essential to follow EEF 
principles. This is followed up 
during Staff meetings and 
INSET. SLT monitor weekly 
and feed back to HT/DHT. 
From this they work towards 
goals set within the school 
development plan.  

1,2,3,4,5,7 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 50,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Phonics 
intervention 

Small group 
sessions to 
reinforce sounds 
learnt that week. 
To enable chdn 
to pass PSC. 

Teaching phonics is more effective on average than 
other approaches to early reading (such as whole 
language or alphabetic approaches) These small group 
sessions are taught at the phase they are working at and 
embed sounds they have been taught in class.  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

 

1,2 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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HLTA to support 
KS2 

SLT, SENDCO to 
identify gaps in 
chdn learning. 

 

Targeted support 
includes, memory 
games, dyslexia 
interventions, 
mathematics and 
motor skills.  

Diagnostic tests are initially completed before 
interventions start. Interventions take place by trained 
staff and in small groups.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

1,2,3,4,5 

HLTA to deliver 
PPA 

2x  HLTA to 
deliver PPA.  

 

Staff trained by 
subject leaders 
ensuring 
continuity across 
school.  

First quality teaching, staff are trained within school to 
lead PPA. This ensures continuity across our curriculum. 
Staff are trained by subject leaders and take part in 
moderation.  

1,2,3,4,5 

After School 
interventions  

 

Gaps identified 
through progress 
meetings, variety 
of interventions 
used to meet 
child’s needs e.g. 
Numicon, RWI, 
attention autism, 
dyslexia 
programme  

Staff are trained to deliver interventions. Staff 
specialise in different interventions depending on 
training. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time 

 

1,2,3,4,5 

Welcomm 

 

Children are 
assessed on 
entry to 
Reception and 
interventions 
support these 
children.  

There is a strong evidence base that suggests oral 
language interventions, including dialogic activities 
such as high-quality classroom discussion, are inex-
pensive to implement with high impacts on reading: 

Oral language interventions | Toolkit Strand | 
Education Endowment Foundation | EEF 

8 

Times table 
rockstars  

Engagement to times tables and supports links to home. 
Fluency in times tables has improved as a result of using 
this.  

3 

   

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 40,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

STEPS 

Release time for 
GW to support staff 
to write, review and 
manage behaviour 
plans  

Both targeted interventions and universal 
approaches can have positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundation.org.uk) 

6,9 

Pupil support  

 

to work with 
children and 
families who 
require support 
this could be 
emotional, 
parenting needs, 
signposting for 
help. 

 

 

Pupil support works with children and families to support 
those who need. Some children have difficult home lives 
and need outside agencies support. Pupil support 
worker will liaise with these families and agencies to 
receive support previously this could be food banks, 
charities or signposting support.  

 

We believe that all children should feel ready to learn 
within school and feel supported.  

6,9 

Parental 
meetings  

 

This includes 
Phonics support 
for parents, 
mathematics 
support.  

We encourage parents to attend meeting within school 
to promote approaches which encourage parents to 
support their children with, for example reading or 
homework. We want parents to feel confident working 
with their children at home.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement 

 

 

7,1 

Behaviour 
support at 
lunchtimes  

 

MSA to support 
behaviour and 
model play 
activities during 
lunchtime.  

Behaviour and nurture support during lunchtimes by 
providing activities to engage children to play 
together in a positive way. Pro-social environments 
enable children to make more progress within 
school.  

 

As a result of this children are happier within school.  

9 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, on average using internal summer exit data 2020 we found that 

pupils were on average a term behind where they would have been pre covid.  

Within foundation stage we found that children had a delay in communication and 

language (89% ARE communication and language had the lower percentage achieving 

ARE compared to previous years. Other areas of curriculum on average scored 95%+ 

ARE) 

Within Key Stage 1 pupils had been able to learn sounds within the RWI home learning 

but were unable to apply these to nonsense words and unable to always spot sounds 

independently within words. This meant that there was a large impact on fluency. In 

some cases where very little work has taken place some children were unable to blend 

unsupported.  

Within Mathematics we found that children found it difficult to apply skills they had been 

taught to word problems. We had a big focus on using manipulatives to explain our 

thinking.  

Within the wider curriculum we saw a large impact on younger pupils with many not 

having “life experiences” they would have had pre covid, e.g. mixing with peers, going 

to the seaside or having days out with family. Within Early Years we found 86% 

reached ARE in understanding of the world, with children not having had experiences 

in comparison to other cohorts.  

We found that Physical education suffered because of lockdown with some children not 

having had as much exposure to physical exercise as they may have had. This also led 

to children having a less upper body strength which is a key component to support 

handwriting development.  

In some cases we have seen a decline in behaviour. Children need good role models 

provided to enable Flamstead End to continue to be a Pro-social environment for 

children.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

X tables rockstars  TT Rockstars 

Assessment  Classroom Monitor  
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Further information (optional) 

 

 


