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Pupil premium strategy statement 

School overview 

Detail Data 

School name Flamstead End School 

Number of pupils in school (Reception – Y6) 420 

Proportion (%) of pupil premium eligible pupils 21% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-2025 

Date this statement was published November 2022 

Date on which it will be reviewed By 30/06/2023 

Statement authorised by M Dalton 

Pupil premium lead Lorraine Painter 

Governor / Trustee lead Maggie Mobley 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £138,195* 

Recovery premium funding allocation this academic year £14,355* 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Early Years Pupil premium (Nursery/Pre-school) £3,016* 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£155,566 

*These are provisional allocations, to be updated 
when final allocations are advised , summer 2023 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. The 

focus of our pupil premium strategy is to support disadvantaged pupils to achieve that 

goal, including progress for those who are already high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have a 

social worker and young carers. The activity we have outlined in this statement is also 

intended to support their needs, regardless of whether they are disadvantaged or not. 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.     

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure 

they are effective we will: 

 ensure disadvantaged pupils are challenged in the work that they’re set 

 act early to intervene at the point need is identified 

 adopt a whole school approach in which all staff take responsibility for disadvan-

taged pupils’ outcomes and raise expectations of what they can achieve 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance – in the year 2021-22 attendance was poorer than it has ever been 
at FES. This was a pattern for Hertfordshire and whilst in keeping with that, it 
was not in keeping with pre pandemic figures for our school. Attendance last 
year was 93.6% and for PPG it was 91.1% 
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2 Vocab poorer in EYFS – Nursery and preschool report that the intake in Sept 
’21 had poorer language starting points. This year 2022 the EYFS intake has a 
higher incidence of EAL (19%). Last year (2021-22) Reception baseline on 
entry for Communication and language was 40% at EXS.  

 

3 Vocab in KS1 and KS2 poor. This is evident in some of the PP children, but is 
an issue with our cohort as a whole. During school closure, reading and writing 
suffered, with children not having stamina in sustained reading or writing. The 
lack of academic talk affected the children’s acquisition of vocabulary. This is 
evident in the SAT scores at KS1 and KS2.  

In KS1, English attainment was approximately 20% lower than in 2019 and 
maths was 16% lower.  

In KS2, although reading attainment was above 2019 National %, it was lower 
for writing, maths and GPS.  

4 Academic attainment in particular year groups for PP 

In Y2 there is an attainment gap between PPG & non-disadvantaged pupils in 
maths but not English, in Y6 there is a gap in writing.  

Current Year 3 children appear to have been hardest hit academically and this 
is apparent in the KS1 SAT results and the phonics screening. 12 children in 
this year group still have not passed the phonics screening. An extra teacher is 
supporting this year group daily for maths and English. Of these children, 15 
(25%) are PPG. The gap between PPG and non-disadvantaged children is 
significant in writing and maths.  

In Y4, the gap is significant in reading and maths but the % of PPG children 
achieving EXS+ is better than non-PPG in writing. Extra daily support from a 
HLTA is provided daily. 

In Y5, where there was a limited amount of focused catch up last year, the % 
of PPG children achieving EXS+ is lower. However, this is being addressed 
this year by focused support in the afternoons and opportunities for 1:1 
conferencing/ teacher led interventions.  

 

5 SMH issues within families and children who are PP, including behaviour 
difficulties 

The children who frequently require assistance from the PSW are PP. Among 
these are children who find reintegration into school after 
weekend/holidays/closures challenging. PP children are 55% of this group. 
PSW provides a safe space for the children to learn and to calm down when 
needed.  She also provides therapeutic intervention and referrals when 
needed. 

6 Well-being of our disadvantaged children as an impact of pandemic 

Teaching assistants monitor the well-being of all children and are targeting 
those children of concern (some are PP). Referrals are made by PSW when 
needed. DA alerts from Encompass indicate that there is a growing need for 
intervention for families. PSW is a contact point for this and referrals to other 
agencies for the whole family. 

7 Deficit in enrichment experiences for PP 

Surveys and pupil voice tell us that there is varying difference between the 
enrichment activities outside of school for PP and non PP children. All had 
aspiration, but did not necessarily know how to enact their aspirations. 
Enrichment activities are needed for these children and others who are not PP 
but for example, are part of multiple sibling families. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged children will have attendance 
in line with or better than non PPG 

96% target and 5% for unauthorised 
absences 

All children have the vocabulary skills ready 
for Year 1. 

The C and L ELG is achieved at a % in line 
with national or Herts  

As a result of project based research and 
input by teachers, exploration into ways to 
increase tier 2 and 3 vocab in all children and 
particularly PPG will be put in place in all 
classrooms 

Vocabulary is broadened and children are 
speaking confidently which will enable their 
writing to improve. Children understand the 
tier 1, 2 and 3 vocabulary words and this is 
evident in pupil voice and written work 

Attainment  Academic attainment is equivalent or better 
for PPG and vulnerable groups. 

Children who are EXS and PPG are 
challenged and able to attain GDS 

SEMH – children are secure in their support 
from staff and in particular PSW  

 

 

 

Teacher led ‘Learning to Learn’ research 
project in place with initiatives put into 
practice for being a successful learner 

 

More children remain in class rather than 
break out room 

Fewer incidents reported on CPOMS 

Families work with us to support their 
children and understand their behaviour 

Self-regulation is improved with children 
knowing how to learn best and to deal with 
frustration 

Well-being of all children is addressed to 
return to levels before pandemic 

 

Children will be in receipt of therapeutic input 
before as a proactive measure rather than 
reactive due to high demand 

Pupil voice will demonstrate that children 
feel happy and well mentally 

CPOMS will have fewer incidents reported 

Therapeutic interventions will take place 
regularly with targeted children  

 

All children will get opportunities that enrich 
their curriculum – e.g. local walks, targeted 
visits in minibus 

Training for teachers to adjust planning to fit 
Curriculum of Hope in order to engage 
children with empathy and as agents of 
change 

Links strengthened with parents as a result of 
NPQSL and PSW input, supported by a 
teacher-led research project 

All children will be able to experience 
educational enrichment to support their 
understanding of the wider curriculum 

Training from Debra Kid INSET day to feed 
into the planning for the wider curriculum to 
make lessons accessible and meaningful to 
all children and especially PPG 

Aspirations are good, but the need is to 
provide children with aspirational direction. 
This will be in the form of outside agencies 
coming in. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £8,000.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD Debra Kidd. Wider 
curriculum as child led 
dilemma based 
learnning 

 

There are numerous case studies in this book that lend 
themselves to the benefits of this type of curriculum. 
Empowering and contextual learning will enable 
children to take an active interest in knowing and 
remembering more. Vulnerable and disadvantaged 
children at FES can lack the empathetic and moral 
basis that non pp and vulnerable children have as 
everyday language in their families. This is tackled with 
Curriculum of Hope 

7 

PSW updated 
therapeutic training eg 
drawing and talking 
therapy 

‘Work in a targeted way with children and young people 
who may have experienced interruptions in their 
development. Create individual action plans that can 
be implemented by the adults closest to the young 
people you work with. Select from a raft of practical, 
creative and fun activities that can be used at home 
and in schools. Measure and report on the progress of 
the young people you work with over time.’ 
https://drawingandtalking.com/education 2022 

Therapeutic intervention enables children to be ready 
to learn and staff to tackle specific needs that are 
related to SEMH 

5, 6 

Speakers/CPD for 
project based learning 
for all staff 

Books and reading 
bought for these 
projects 

‘Metacognition and self-regulation approaches to 
teaching support pupils to think about their own 
learning more explicitly, often by teaching them specific 
strategies for planning, monitoring, and evaluating their 
learning.’ EEF 2022 

3 

EAL training and 
vocabulary deficit 
training 

DHT/ SLT webinar 
training  

‘Pupils learning English as an additional language 
(EAL) share many common characteristics with pupils 
whose first language is English. Many of their 
learning needs are similar to those of other children 
and young people learning in our schools. However, 
these pupils also have distinct and different needs 
from other pupils by virtue of the fact that they are 
learning in and through an additional language, whilst 
also learning that language. In addition, they come 
from cultural backgrounds and communities with 
different understandings and expectations of 
education, language and learning.’ 
https://naldic.org.uk/the-eal-learner/eal-learners-uk/ 
2022 

2 

Reading fluency – 
training and conference 
for reading leader and 
HLTA 

‘Fluent reading supports reading comprehension. 
When pupils read fluently, their cognitive resources can 
be redirected from focusing on decoding and onto 
comprehending the text. For this reason, fluency is 
sometimes described as a bridge from word recognition 
to comprehension.’ EEF 2022 

4 

Vocabulary training – 
DHT/ English lead to 

‘Overall, studies of communication and language 
approaches consistently show positive benefits for 
young children’s learning, including their spoken 
language skills, their expressive vocabulary and their 

2, 3 

https://drawingandtalking.com/education%202022
https://naldic.org.uk/the-eal-learner/eal-learners-uk/
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attend conference on 
developing vocabulary  

early reading skills. On average, children who are 
involved in communication and language approaches 
make approximately six months’ additional progress 
over the course of a year. All children appear to benefit 
from such approaches, but some studies show slightly 
larger effects for children from disadvantaged 
backgrounds’ EEF 

Language provides the foundation of thinking and 
learning and should be prioritised.  

Use a wide range of explicit and implicit approaches 
including planning the teaching of vocabulary, 
modelling and extending children’s language and 
thinking during interactions and activities such as 
shared reading. 

Collaborative activities that provide opportunities to 
learn/hear language often also provide opportunities for 
wider learning through talk. Skills such as social 
awareness, relationship skills and problem solving are 
developed, as well as knowledge.  EEF 

SLT training for 
coaching staff  

Coaching is suited to helping individuals dealing with 
authentic challenges, professional interests and 
dilemmas experienced in complex educational settings, 

Professional Development in Education  

Volume 45, 2019 - Issue 1 

4, 5, 6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £100,000.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading fluency – 
purchasing books and 
HLTA and DHT use 

‘Fluent reading supports reading comprehension. 
When pupils read fluently, their cognitive resources can 
be redirected from focusing on decoding and onto 
comprehending the text. For this reason, fluency is 
sometimes described as a bridge from word recognition 
to comprehension.’ EEF 2022 

3, 4 

RWI continuing to Year 
3 with extra support 
needed to run enough 
groups 

‘Small group learning might be another promising 
approach to meeting differing learner needs without 
reducing the total amount of teaching time that pupils 
receive.’ EEF 2022 

 

3, 4 

HLTA in Y4 and 6  to 
release teachers to 
work with targeted 
small groups 

‘Small group learning might be another promising 
approach to meeting differing learner needs without 
reducing the total amount of teaching time that pupils 
receive.’ EEF 2022 

‘There is large variation behind the average impact – 
mastery learning approaches have consistently positive 
impacts, but effects are higher for primary school pupils 
and in mathematics.’ EEF 2022 

4 

HLTA in Y4, 5, 6 to 
work with targeted 
groups 

As above 4 

FT equivalent teacher 
in Y3 every morning for 
targeted support for 
those who have 
significant gaps in 

As above 4 

https://www.tandfonline.com/journals/rjie20
https://www.tandfonline.com/toc/rjie20/45/1
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learning in maths and 
English 

FT equivalent teacher 
in Y5 every pm working 
with small 
groups/releasing 
teacher to work with 
small groups targeted 
support for vulnerable 
groups 

As above 4 

PSW social and 
emotional literacy to 
enable academic 
success and self 
regulation in KS1 and 
KS2 

‘Social and emotional learning (SEL) interventions seek 
to improve pupils’ decision-making skills, interaction 
with others and their self-management of emotions, 
rather than focusing directly on the academic or 
cognitive elements of learning.’ EEF 2022 

4, 6 

EYFS intervention for 
WELLCOMM to 
improve language and 
literacy 

‘On average, oral language approaches have a high 
impact on pupil outcomes of 6 months additional 
progress’ EEF 2022 

 

Language provides the foundation of thinking and 
learning and should be prioritised.  EEF  

 

2, 4 

RWI and maths 
interventions in KS1 for 
those children not 
meeting the standard, 
particular focus on 
vulnerable groups 

‘Evidence indicates that one to one tuition can be 
effective, providing approximately five additional 
months’ progress on average.’ EEF 2022 

3, 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £47,566.00 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

PSW based in breakout 
room KS2 and 
equivalent in KS 1 
building for school 
refusers and soft starts 
to tackle persistent 
absentees 

‘Social and emotional learning approaches have 
a positive impact, on average, of 4 months’ additional 
progress in academic outcomes over the course of an 

academic year.’ EEF 2022 

1, 4, 5, 6 

Therapeutic 
intervention provided 
for SEMH by PSW in 
KS1 and in KS2 
building 

‘Social and emotional learning (SEL) 
interventions seek to improve pupils’ decision-
making skills, interaction with others and their 
self-management of emotions, rather than 
focusing directly on the academic or cognitive 
elements of learning.’ EEF 2022 

 

1, 4, 5, 6 
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Parent support via PSW 
for whole school 

Parental engagement refers to teachers and schools 
involving parents in supporting their children’s 
academic learning. It includes: 

 general approaches which encourage parents 
to support their children with, for example 
reading or homework; 

 the involvement of parents in their children’s 
learning activities; and 

 more intensive programmes for families in cri-
sis. 

EEF 2022 

1, 4, 5, 6 

PSW  to liaise with new 
cohort families before 
the September 2023 
intake 

Previous children centre was based here at FES. 
Liaison was made with parents of PS and nursery 
children and training was offered on vocabulary 
development, toileting and playing with your child. 
Children are coming into our setting with deficit in  
these areas. We seek to tackle this with the support of 
St Mary’s Allsorts so that our new cohorts are ready for 
the setting. 

2 

Emotional Literacy 
Support Assistants 
(ELSA) training for TA 

‘An ELSA in a school is an Emotional Literacy Support 
Assistant. There is a recognised ELSA training course 
aimed specifically at Teaching Assistants in schools. 
Examples of things covered on the course are social 
skills, emotions, bereavement, social stories and 
therapeutic stories, anger management, self-esteem, 
counselling skills such as solution focus and 
friendship.’ https://www.elsa-support.co.uk/ 2022 

1, 4, 5, 6 

Fortnightly meetings 
with HT and attendance 
team in school with 
PSW  to tackle 
persistent absentees 

Strategies put in place in connection with 
https://www.gov.uk/government/publications/school-
attendance/framework-for-securing-full-attendance-
actions-for-schools-and-local-authorities September 
2022 

1 

Staff available for 
enrichment trips for 
targeted children in 
minibus 

https://www.gov.uk/government/news/attendance-
drive-steps-up-as-new-term-starts-for-millions-of-pupils 
this article talks about raising attendance through 
enrichment activities 

Enrichment activities support meta cognition.  

‘The potential impact of metacognition and self-
regulation approaches is high (+7 months additional 
progress), although it can be difficult to realise this 
impact in practice as such methods require pupils to 
take greater responsibility for their learning and 
develop their understanding of what is required to 
succeed.’ EEF 2022 

5, 6, 7 

 

Total budgeted cost: £155,566 

https://www.elsa-support.co.uk/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/news/attendance-drive-steps-up-as-new-term-starts-for-millions-of-pupils
https://www.gov.uk/government/news/attendance-drive-steps-up-as-new-term-starts-for-millions-of-pupils
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

 EYFS have noticed a deficit in ready for nursery skills. There is an increase in 

EAL and poor communication. Toileting issues have risen. There are children 

entering the setting with increasing range of SEN that has gone unidentified. 

This will be tackled this year, last year we found that a wellcomm analysis and 

intervention had a positive impact on children being ready for reception and year 

1.  

 Home visits were conducted for reception at the end of the year so that provision 

could be in place immediately. This has proved beneficial. This was a heavy 

cost to school for covering the practitioners, but will be repeated in July 2023 

 Rigorous analysis of internal data and end of KS data has revealed areas for 

focus. The current Year 3 class is still significantly behind previous years (pre-

Covid). This is despite boosters after school and interventions in the afternoons 

where appropriate. A different approach has been taken, the classes have been 

mixed and split into 3 groups for Maths and English daily for targeted support. 

The children supported in these groups include those who are PP, SEN, or who 

did not engage with remote learning due to closure. For various reasons, these 

children received little support in remote learning at home and continue to not 

read etc at home. Therefore we are compensating in school. 

 Year 5 received little catch up last year as it was not a year group of greatest 

need. This year they have support from HLTA and qualified teacher so that 

intervention can be put into place. This is because the impact of the catch up 

that was in place for the year 6 children last year had a good impact and meant 

that KS2 SAT scores were in line with national level. 

 Behaviour and learning behaviour has been an area which has needed input. 

This input has been successful (eg school refusers were tackled and remedied). 

We still have an increased SEMH need and PSW is busy assisting families as 

they navigate life after Covid 

 The PSW and the break out rooms have been frequented by children of need. 

They allow the reparation of these children in crisis whilst allowing the children in 

each class to learn without disruption. This is more important now than ever 

since closures and the impact of Covid. Disruption of learning in classrooms was 

minimal and this needs to be replicated. Some children were able to increase 

their time in the classroom/learning as a result of having a calm space to work in 

when needed. 
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 Children lack behaviour skills needed to play without disruption, therefore 

mentoring on the playground is in place, with play being specifically taught – eg 

a skipping workshop and equipment bought. Most equipment has not lasted and 

will need to be replaced. This had a positive impact on the number of incidents 

on the playground and the children were able to be ready to learn after their 

break times. 

 Children lack resilience, staff are building tasks into planning and enrichment 

activities are offered to strengthen this. Tasks last year helped children to 

deliberately learn to embrace challenge – the impact during explicit tasks was 

seen, this year this will continue into every learning opportunity.  

 Children did not participate in enrichment activities as we were not able to 

provide them as much as we would have liked as Covid restrictions were still in 

place– this is not just PP children, but has extended to all. We are planning 

more enrichment activities across the year for each year group, targeting all 

children. We will target individuals after highlighting needs in Pupil progress 

meetings.  

 Boosters were not attended in some cases, these were some of the children that 

were vulnerable and targeted. Boosters will be used as a last resort next year 

and intervention during the school day through increased adults and a mastery, 

(no moving on until all are ready/ ‘keep up, not catch up’) approach used where 

appropriate instead. The boosting within a class was more effective than 

boosters after school. 

As a result of the support that has been put in place in the various afore mentioned 

strategies, our gap between the PP and non PP is smaller than the national gap 

and Herts gap for Y6 according to KS2 data 2022 

From current Y2 – Y6 PP (TA) 

64.3% EXS+ Reading 

51.4% EXS+ Writing 

61.4% EXS+ Maths 

Non PP current Y2 – Y6 (TA) 

76.2% EXS+ Reading 

69.2% EXS+ Writing 

77.1% EXS+ Maths 

Our gap analysis  

11.9% Reading  

17.8% Writing 

15.7% Maths 



 

11 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

RWI portal Read Write Inc 

Online reading access/ digital library MYON Renaissance 

 


